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	Lesson Idea/Topic and Rational/Relevance: 
	This lesson is designed to guide students in completing their contour line portraits and to facilitate a personal and group critique of their finished work.  

	Student Profile: 
	The class is made up of about half female and half male students with a varying range of artistic ability.  All students have shown improvement from the beginning of the semester in drawing and many are starting to show a real understanding of how to accurately represent a form using only contour lines. 


Content Standard(s) addressed by this lesson:
(Write Content Standards directly from the standard)


Standard #2: Envision and Critique to Reflect: Articulate and implement critical thinking in the visual arts by synthesizing, evaluating, and analyzing visual information. Critique personal work and the work of others with informed criteria.

Standard #3: Invent and Discover to Create:  Generate works of arts that employ unique ideas, feelings, and values using different media, technologies, styles, and forms of expression. Develop and build appropriate mastery in art-making skills using traditional and new technologies and an understanding of the characteristics and expressive features of art and design.

Understandings: (Big Ideas)

Artists use contour lines to create portraits that capture the essence of their subject while accurately depicting their three-dimensional form.

Artists reflect on their work and the work of others through analysis and evaluation of formal elements of visual art. 

Artists improve their artwork through collaborative and personal critiques of technical and expressive elements of their work.
Inquiry Questions:  (Essential questions relating knowledge at end of the unit of instruction, select applicable questions from standard)
How can one of the most rudimentary visual elements, the line, be used to create expressive and anatomically accurate portraits that capture the essence of their subject?

How does personal and group reflection on artwork improve or inform future works of art?
Evidence Outcomes:  (Learning Targets)
Every student will be able to: (Create your own lesson objectives from the standard using student voice)  

I can: Create an accurate an expressive contour portrait using only line to denote depth and dimension. 
This means: I understand how to use various learned techniques such as line variation to create a portrait that is not only proportionally accurate but captures the essence of the person I have drawn.  
Every Student will be able to:

I can: reflect on my own work and the work of my peers using the language of visual art to analyze and evaluate the technical proficiencies and expressive qualities of contour portraits. 

This means:   I have a general understanding of how to evaluate my own work and the works of others.  I can observe a contour line portrait and evaluate how and why it is technically successful and personally expressive. 
List of Assessments:  (Write the number of the learning targets associated with each assessment) 






Authentic Task: Students will create contour line portraits of themselves or a person of their choice: Learning Target #1

Students will complete a written personal evaluation of their own work and participate in a group critique of their peer’s work: Learning Target #2

Planned Lesson Activities
	Name and Purpose of Lesson

	Contour Portraiture Critique: This lesson is designed to guide students in completing their contour line portraits and to facilitate a personal and group critique of their finished work.  The purpose is to give students the tools and motivation to create accurate and expressive portraits that they are able to evaluate.


	Co-Teaching 

Will co-teaching models be utilized in this lesson?   Yes _!__   No ___


	Which model(s) will be used?       
I will be teaching Mrs. Cronen will be observing and giving feedback.              
Why did you choose this model(s) and what are the teachers’ roles?
I am gaining experience teaching while Mrs. Cronen has extensive experience so I will be practicing techniques in communicating objectives, facilitation, and classroom management as Mrs. Cronen observes. 
 

	Approx. Time and Materials
	1 class period. (aprox. 1 hour and fifty minutes)


	Anticipatory Set

	The strategy I intend to use is: I intend to show students a video of a young contemporary artist drawing contour portraits in Berlin as a hook for the lesson.
I am using this strategy here because: Showing the students a contemporary artist creating portraits similar to the portraits they are attempting to create will show them that the skills they are learning are relevant and applicable to the real world.  The artist in the video is a famous muralist, but he had to start by learning the basics of drawing as they are now. 
https://www.youtube.com/watch?v=V1TMR-NiS14

	Procedures

	The strategy I intend to use is: I will be starting with a video of a contemporary artist working with portraiture, then going through a power point of techniques that can improve their drawings technically and expressively, next giving them time to complete a written reflection on their work, and then facilitating a group critique of their peer’s work.
I am using this strategy here because:
This variation of strategies enables students with different learning types to be engaged in the lesson. The and power point will appeal to visual and auditory learners, while the personal and group critique will appeal to students who prefer to work on their own or those who like to work in groups.  It also allows for enough change between sections of the lesson to keep students interested. 


	
	Teacher Actions
	Student Actions
	Data Collected

	
	Show short video on contemporary artist working with contour portraits:
Questions to ask students:

How is this artist using his drawing skills to make connections with people of different cultures?

What techniques did you recognize from the practice we have done with contour drawing?

Were his portraits accurate? Were they expressive?

Introduce Power Point on contour portrait techniques and learning objectives:
Do you recognize any line variation in the drawings of Kim Jung Gi?

How does varying the thickness and closeness of lines create depth?

Introduce personal reflection writing assignment

Facilitate group critique of student work

	Students will be making connections between the techniques they are learning and the work of a practicing contemporary artist. 
Students will be interpreting the work of a contemporary graphite artist and observing how line variation can contribute to a more three-dimensional contour drawing. 
Students will be reflecting on the success of their contour drawings.

Students will be reflecting on their own work and the work of others using the language of visual art. 
	From a brief discussion of the video I will gauge if students understand the power of portraiture to forge connections between people of different cultures as well as their recognition of basic contour drawing techniques.
Students will be assessing their attainment of learning objectives and deciding if their current work meets the expectations of the lesson.  They will make changes to their drawings accordingly which will help me gauge their progress and attainment of learning targets. 

Student’s writing samples will demonstrate their understanding of personal reflection and the learning objectives. 

Participation in the critique and use of language of visual art will help me assess student’s attainment of the learning targets. 

	Closure

	The strategy I intend to use is: we will be finishing the class with a comparison of the student’s pre-instructional drawings and their finished contour portraits.   

I am using this strategy here because: This will help students compare the formal and expressive visual characteristics of their original drawings and the post-instructional drawings to show their improvement. 


	Differentiation  


	Modifications: 

	Content
Students are encouraged to draw to the best of their ability so if they struggle to accurately represent the human face, they are graded on improvement, not the skill they start out with.  All students have been exposed to the same drawing activities meant to build up their technical skill.
	Process
Students are given many learning opportunities that appeal to different learning styles: auditory, visual, tactile, etc. 
	Product
Students are graded on improvement and effort rather than natural talent. 
	Environment
The classroom environment encourages experimentation and development of skills despite student’s initial skill set.

Anyone can draw with enough practice and the class environment upholds this fact. 

	
	Extensions:


	Students who aren’t challenged by the assignment are encouraged to go beyond the basic contour outline and create the illusion of three-dimensionality using line variation and other drawing techniques.  Students who are technically proficient at drawing are encouraged to attempt to not only accurately portray the person sitting for the portrait, but capture their essense.  

	Maybe students who are beginning to explore value can use learned techniques to create an even more three-dimensional portrait. 
	Students are encouraged to create an image that is as technically accurate as possible while still capturing the essence of the sitter. 
	Students who feel they are above the skill level of the class are welcome to use any of the materials in the classroom to enhance their drawings or experiment with new techniques. 

	Assessment


	Authentic Task: Students will create contour line portraits of themselves or a person of their choice.

Students will complete a written personal evaluation of their own work and participate in a group critique of their peer’s work.




Post Lesson Reflection
1.  To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement)
The main objectives of the lesson were for students to draw accurate and expressive contour portraits and to be capable of reflecting on their work and the work of their peers.  I feel that some students achieved these objectives while others fell a bit short, but overall, I saw improvement from their initial pre-instructional drawings to their final portraits.  The technical activities leading up to the drawing prepared students to be able to translate a three-dimensional object onto a two-dimensional plane, but I feel that some students still just didn’t understand the basics of drawing from life. However, others showed improvement in accurately portraying proportion, dimension and depth.  One student’s improvement was evident in his final portrait of his friend in that the viewer could clearly identify the student being drawn.  Our other main objective was to learn to reflect and evaluate personal work and the work of peers a I feel that students missed the mark a bit because of a lack of scaffolding on my part.  Although many students completed their personal critiques, participation in the group critique was very low and therefore I don’t think many students got useful feedback about their final drawings. 

2.  What changes, omissions, or additions to the lesson would you make if you were to teach again?
If I were to teach the lesson again I would start with a brief overview of the purpose and layout of a formal artistic critique.  The students and I had participated in a couple informal critiques together and I thought this was enough practice for them to be confident in sharing their opinions about their peer’s artwork, but they weren’t as comfortable as I thought.   I also thought that displaying the critique questions directly below each portrait would encourage students to share their opinions anonymously, but I think it had the opposite effect.  Because students weren’t asked to complete the questions individually, many students opted out of participating which could have been avoided if I had students pair up with the person they drew the portrait of.  Overall I think I was very unclear about my expectations for how the critique should go and what students should have gotten out of it which I will try to improve upon next time I facilitate a critique.  
3. What do you envision for the next lesson? (Continued practice, reteach content, etc.)
Mrs. Cronen’s curriculum is scaffolded to build up the technical skills of the students so after the simple contour portraits students will begin their gridded value portraits.  Now that they are more familiar with how to draw accurately they are going to push this technical skill building even further by focusing heavily on accuracy using the grid tool to produce their next portrait.  They were also allowed to choose the subject of their portrait which introduced another level of student choice.  They will be allowed to experiment with value to add to the dimension of their drawings which many of them were eager to do in their last portraits. 
4. If you used co-teaching, would you use the same co-teaching strategy for this lesson if you were to teach it again? Were there additional co-teaching strategies used during the lesson not planned for initially? Please explain
The only co-teaching aspect of this lesson would be the collaboration between Mrs. Cronen and I to complete the lesson.  She gave me some good feedback prior to teaching suggesting that I create a word bank for students to use during the critique to encourage and facilitate the use of artistic language, but I didn’t listen! I feel like this lesson was a great example of the importance of applying the feedback from my cooperating teacher.  It’s not that I didn’t think Mrs. Cronen’s advice was appropriate, I just thought that changing my first critique question to “give this portrait a title” was fixing the problem with the lesson, when really, I didn’t make my expectations for the critique clear, and didn’t gauge my student’s prior knowledge of how to participate in a critique. 
Lesson Plan Appendix

Lesson Idea/Topic and Rational/Relevance: What are you going to teach and why is this lesson of importance to your students? How is it relevant to students of this age and background?
Student Profile: Write a narrative about your learners. What are their special needs? Exceptionalities? Giftedness? Alternative ways of learning? Maturity? Engagement? Motivation?

Name and Purpose of Lesson: Should be a creative title for you and the students to associate with the activity. Think of the purpose as the mini-rationale for what you are trying to accomplish through this lesson.  
Co-Teaching: Models – One teach/One observe, One teach/One assist, Station teaching, Parallel teaching, Alternative/Differentiated/Supplemental teaching, Team teaching. 
Approx. Time and Materials: How long do you expect the activity to last and what materials will you need?
Anticipatory Set: The “hook” to grab students’ attention. These are actions and statements by the teacher to relate the experiences of the students to the objectives of the lesson, To put students into a receptive frame of mind.

· To focus student attention on the lesson.

· To create an organizing framework for the ideas, principles, or information that is to follow (advanced organizers)

An anticipatory set is used any time a different activity or new concept is to be introduced.
Procedures: Include a play-by-play account of what students and teacher will do from the minute they arrive to the minute they leave your classroom. Indicate the length of each segment of the lesson. List actual minutes.
Indicate whether each is:

· teacher input

· modeling

· questioning strategies

· guided/unguided:

· whole-class practice

· group practice

· individual practice

· check for understanding

· other

Closure: Those actions or statements by a teacher that are designed to bring a lesson presentation to an appropriate conclusion. Used to help students bring things together in their own minds, to make sense out of what has just been taught. “Any Questions? No. OK, let’s move on” is not closure. Closure is used:
· To cue students to the fact that they have arrived at an important point in the lesson or the end of a lesson.

· To help organize student learning
· To help form a coherent picture and to consolidate.
Differentiation: To modify: If the activity is too advanced for a child, how will you modify it so that they can be successful?  To extend: If the activity is too easy for a child, how will you extend it to develop their emerging skills? What observational assessment data did you collect to support differentiated instruction?
Assessment (data analysis): How will you know if students met the learning targets? Write a description of what you were looking for in each assessment. How do you anticipate assessment data will inform your instruction?
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