Lesson Plan
Title:​​​​​​​​​​​​​ The Lorax Lesson

Length: 5 class periods 
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	For this lesson students are asked to make art about environmental change.  I wanted students to make art about a social justice issue and chose environmental issues because I knew they had already made artwork for a community eco-day event. In this way I knew that students were familiar with the concept that our Earth is in need of people who care about its well-being.



	Performance:

What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Students will be creating two works of art that tell a story similar to Dr. Suess’s “The Lorax.”  They will be creating one artwork using collage and drawing studios that represents what the Earth would look like if they cared “an awful lot” about it and a painting on transparency plastic that represents what that same Earth would look like if they did not.  Together they will represent two versions of the world they live in.



	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Environmental change
Pollution

Transition/Change

Composition

Dichotomy

Personal Relevance



	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Human’s actions have transitional effects on the Environment we inhabit
Artists make art about thing they care about or want to change

Artists make intentional composition choices to show relationships between dichotomous situations

Artists use sketches to plan their works of art
Art can tell stories


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	After participating in a group discussion about Dr.Suess’s “The Lorax,” students will be able to create plans for their artwork that visually represent two options of how the world could be. (Evaluating/Creating_Observe and Learn to Comprehend__Practice critical and analytical skills by using academic language to discuss works of art and visual culture_Conceptual/Ideation_Literacy)
After planning their before and after artwork, students will be able to use their drawing, collage, and painting studios to create works of art that represent a world where they care and a world where they don’t. (Creating_Invent and Discover to Create__Plan and create works of art by exploring various media and creating meaning through symbolization_Expressive Features and Characteristics of Art/Materials/Techniques)
After creating works of art showing two different worlds, students will write and talk about how they used their hearts, hands and minds like artists using a reflection playsheet and table discussion. (Evaluating_Envision and Critique to Reflect__Share and explain choices made and possible next steps in personal works of visual art and design__Critical Reflection__.Literacy)
After observing contemporary environmental artists, students will be able to discuss visual characteristics of their artwork using artistic language. (Annalyzing/Evaluating_Relate and Connect to Transfer__Observe and discuss how visual art and design are evident in the everyday life of communities__Transfer)



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	Students will be provided with a variety of modes of learning to introduce the main concepts of this lesson (auditory, visual, kinesthetic, etc.)  Students are asked to participate in a group discussion outlining the beginning, middle and end of the inspirational story with a visual aid, they are shown examples of other artists that make art about things they care about, they are asked to plan their artwork through sketching on an ideation playsheet,  and reflect in written form on how they used their hearts, hands and minds to create their artwork.  In this way there are many ways for them to acquire and express their understanding of the main concept.  
	Students are encouraged to use any of the studios they want to create their work of art so they can choose the materials and tools they are most comfortable with. They are also allowed a lot of freedom in what they are expressing in their works of art.  They are only asked to imagine their ideal world they would like to live in and then imagine what that world would look like if they didn’t care for it.  This could be a natural environment like a lake or forest, or even a man-made environment like their house or school.



	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	Students are given multiple opportunities to express their ideas through literacy and art.  They can participate in a group discussion to brainstorm ideas about the Lorax story, complete a planning sheet which they can color or add detail to if they choose, and they can add as little or as much detail to their final work of art and reflection playsheet.

	Student’s final works of artwork can be as detailed or as simple as they choose. If students want a challenge, they are encouraged to add more details to their artwork, use multiple studios, tools, and materials to complete their work, and describe how they used their hands, hearts, and minds in the process using full sentences. 


	Literacy:

List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Environment
Beginning, Middle, End

Studio Habits: Hands, Hearts, Minds

Environmental Art

This lesson begins with a group discussion about Dr.Seuss’s “The Lorax” accompanied by a visual aid that asks students to work together to outline the beginning, middle and end of the story.  This builds their skills of breaking down stories and verbalizing the sections of a book.

Students are also asked to fill out a reflection playsheet that involves writing about how they used their hands, hearts, and minds while making their artwork.




	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Collage Studio: Variety of paper, scissors, glue sticks, tape, staplers, “doo-dads.” 
· Drawing Studio: Variety of color sticks, oil pastels, pencils, pens, markers.

· Painting Studio: Variety of paint, paint cups, paint brushes, placemats, paint shirts, water bowls, rags.

· Cardstock paper for first artwork

· Plastic transparencies for second artwork



	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	· Laminated Discussion Visual Aid

· Copies of ideation playsheets

· Copies of reflection playsheets

· Power Point Presentation of contemporary environmental artists

· “The Lorax” by Dr. Seuss Lorax Power Point



	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Create a class painting set

· Replenish collage and drawing studio supplies

· Create artwork examples

· Create ideation and reflection playsheets
· Acquire “The Lorax”
· Prepare painting introduction


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Students have been instructed in proper use of studio tools such as scissors 
· Students have been introduced to studio clean up routines that center around keeping their bodies safe



	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Students will be first shown a power point with examples of artwork created by contemporary artists that care about the environment. They will be asked to discuss the visual characteristics they see in the artwork using artistic language.  This will get them thinking about how artist visually represent the things they care about.  Next, we will read Dr. Seuss’s “The Lorax” and discuss how the world was in the beginning of the story, what happened in the middle to change it, and what the world was like in the end.  This will get them to start thinking about how humans effect the world they live in and sometimes change it for the worse. 



	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	After discussing the Lorax, students will be asked to complete an ideation playsheet where they sketch their ideas about what the world would look like if they “cared a whole awful lot” and another idea of what it would look like if they did not.  This will get students to generate ideas for two versions of the world. They will also be shown examples of my own artwork for this project and asked to point out visual characteristics in the original and the second work of art that have changed. 



	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)


	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
	Time

	Day 1
	Teacher will ask students to read our studio note to themselves then ask one student to read it aloud for the class. 
Teacher will show students examples of contemporary artists that make art about the environment to help them understand how artists make work about things they care about.

Teacher will read “The Lorax” by Dr. Seuss and fill out the visual aid according to student’s answers. 

Teacher will show examples of finished works of art that show what the world would look like if we cared a whole awful lot and what the world would look like if we didn’t Teacher will ask students to identify the elements of the artwork and the studio techniques used.
Teacher will show students examples of completed ideation playsheets and inform students that their artwork does not have to look just like mine. (these are just ideas to inspire them.)

Studio time 

	Students will be observing the studio note and gaining an understanding of what we will be working on for the day.

Students will be observing contemporary artwork and making connections about how artists make art about the things they care about.

Students will be dissecting the elements of the story as they reflect on what the world was like in the beginning, what happened in the middle to change it, and what the world was like in the end.

Students will be evaluating the visual elements of both works of art and making connections between what the world could look like if we cared and what it might look like if we didn’t. 

Students will begin to generate ideas and sketch their plans for their two works of art. 

Students will be working on planning their work or starting their first work of art representing what the world would look like if we cared a whole awful lot.
	

	Day 2
	Teacher will have students review studio note to remind them we are making art about what we care about.
Teacher will show examples of completed artwork to outline the expectations for their finished work of art: Discuss “Wow Work” using our visual “Types of Art” wall. Teacher will ask students to raise their hands and discuss what makes a work of art finished.
Studio Time: Teacher will move around the classroom assessing students’ level of completion and offering suggestions to create “Wow Work.” 
	Students will be reviewing their learning objective for this lesson and getting their minds ready for continuing their works of art. 

Students will be reflecting on their works in progress to assess if they need to add more details to finish their first drawing or collage. 

Students will be working like artists generating ideas, choosing the appropriate studio to express their ideas, and creating works of art. 
	

	Day 3
	Teacher will show finished example of second work of art to show students how the world has changed when we don’t care about it. Teacher will ask students again to identify the visual characteristics of the painting. 
Teacher will introduce painting methods using a demonstration on the document camera.  Teacher will introduce how to spread paint on the plastic transparency, how to switch and mix colors, and how to clean up our paint at the end of studio time. 

Studio Time:  Teacher will move around classroom assisting students with ideas and materials. 


	Students will be reviewing and reflecting on the concepts guiding their second work of art. Students will be learning to observe artwork and use artistic language to describe it.

Students will be observing and comprehending proper techniques and tools needed to create their second work of art
Students will be working like artists generating ideas, choosing the appropriate studio to express their ideas, and creating works of art.  Some students will be beginning their paintings while others will be finishing their drawing/collage artworks.
	

	Day 4
	Teacher will introduce our work day: Today will be about finishing either work of art: Today is the last day to work in our studios on this project. Teacher will review “Wow Work” expectations.

Studio Time
	Students will be working like artists to make final adjustments and add final details to make their artwork “Wow Work.”
	

	Day 5
	Reflection Day: 

Teacher will introduce reflection playsheet and show an example of a completed sheet.

Teacher will ask students to find their tables, pull out their artwork and discuss at their table how they used their hands, hearts, and minds to create their finished artwork.

After students are done discussing, teacher will pass out reflection playsheets for students to complete. Teacher will hand out 3 sharing stickers for students to share out about their artwork.

Teacher will facilitate a group discussion about the artwork of the students who are sharing. 

Studio Time: students will have the rest of the class period to work on any other projects in the collage and drawing studios. 
	Students will be observing and comprehending how they will reflect on their artwork.

Students will be reflecting on their artwork in a group setting.

Students will be practicing their writing skills as they reflect on how they used their hands, hearts, and minds to create their works of art. 

Students will be using artistic language to talk about their artwork.  Students will be observing the work of their peers, offering suggestions and critiques, and reflecting on the concepts we just learned. 


	


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Students will participate in a group discussion at their tables about how they used their hands, hearts, and minds while creating their artwork.  This activity highlights studio habits they have already learned and discussed daily.  After discussing their ideas, students will record their reflection on their reflection playsheets. Three students will share with the whole group about their artwork using artistic language to discuss and evaluate their work.  Other students will be called on by the artist to ask questions about their artwork, offer suggestions for improvement, and discuss the topics of environmental change addressed in the lesson.


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	Students completed a reflection activity asking them to evaluate how they used their hands, heard and mind to plan and create their two works of art.  Upon reading their reflections I saw that the student’s written response reflected upon an understanding about how artists use their hands to physically create works of art, their hearts to conceptualize a world that they care about, and their minds to ideate how the world would transform if they didn’t care a whole awful lot.  In the hands section students wrote about the specific tools, studios and materials they used to create their work.  In the hearts section they talked about how they imagined a world they cared about and added details that showed what that world would be like. In the mind section many students reflected on how they used their mind to plan their artwork and imagine how their artwork would change if they didn’t care “a whole awful lot.”
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	Students also used a playsheet to evaluate and assess the quality of their artwork.  They evaluated themselves on the following elements:

· I planned my work

· I added details

· I spent my time

· My work looks done

· I am proud of my work

This assessment was centered around the concept of “wow work,” a term used by Mrs. King to describe the student’s best work as an artist. In this way students evaluated the final product while the reflection sheet was centered around evaluation of their creative process. 
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	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	The elementary class this lesson was designed for is accustomed to a classroom in which they make art freely in different artistic studios.  This lesson however, was extremely teacher-directed while still allowing for student choice.  I was anxious at first that students would not want to participate in a teacher-guided lesson after the freedom they experienced with the TAB teaching pedagogy, but I found that students were extremely engaged in the activity and by the end totally understood the learning objectives and enduring understandings.  In the final reflection we participated in a group discussion about individual students work and the transitions they represented and students seemed to grasp that their artwork visually communicated a change from a world that was healthy, vibrant, full of animals and clean air and water, to a world that was unhealthy, void of animals, and uncared for.  Their reflection sheets furthered my assessment that they understood the enduring understandings because almost all students were able to discuss how they used their hands, hearts, and minds to create works of art that visually represented this transition.  I was surprised by the students excitement to participate in this lesson, however I did feel that in comparison to a TAB classroom my role felt less valuable.  In a TAB classroom, students are completely responsible for every step of the artmaking process; ideation, planning, choice of media, process, and product and therefore are learning how to think and work like artists.  In this teacher-guided lesson I felt that I attempted to give students as much responsibility in ideation, planning, and creation, but the concept and media were still my choice.  During the studio time I felt that students were engaged, but they were much less independent than they are when they are working freely in their studios.  I felt like a materials manager and problem-solver rather than a facilitator of artistic ideas which is how I feel during a normal TAB class.  Overall I learned that teacher-guided lessons definitely have a place in art education because they enable a teacher to guide students towards learning objectives and standards, but I feel that these learning objectives and standards can also be attained with more student choice and responsibility for learning through a TAB pedagogy. 



Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
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